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group 
contract

goals
1. Establishing rules for the time of the seminar
2. Reflection on intergenerational communication
3. Raising consciousness for one’s own behaviour in a group 

Application
The method is suitable for a group size of more than 12 persons of all ages.  
Minimum age of participants should be 7. The methodcould be used in  
the very beginning for getting to know each other or after some days, to make 
intergenerational communication a topic.

 	

Useful skills for the facilitator
The facilitator should be aware that the division on the basis of age implies the risk  
of putting participants into age boxes. It should be made transparent, why the 
given method uses this approach. Eventually participants can group themselves. 

Materials
A flipchart for every “age”-group. 

		

Equipment
Flipchart and markers.

Space
A seminar room, with some tables 
to put the flipcharts on.

Time
30-60 min 
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Process
		

Conducting the activity: 
Stage I: working in generational groups (10-20 min)

The method offers space for representatives of various generations to speak about 
intergenerational irritations or just to formulate their understanding of a good  
handling of a seminar. Facilitator divides the group on a voluntary basis in two  
or three “generational groups” (e.g. young, middle, old). 

After that, all groups have 15 min time to put down the most important points,  
answering the following questions:

“What do you need, to have a good experience in this seminar, a successful learning 
process and to feel comfortable in the group? Is there anything, preventing you 
from this? Are there any negative issues, which you have already experienced?

Stage II: presentation of results (10-20 min)

The groups are presenting the results to each other. There is no discussion foreseen, 
participants are only allowed to ask for a complete understanding.
  

		

Wrap up: 
Stage III: short full group discussion (10-20)

The final discussion could be moderated, using some of the following questions:

What is your opinion concerning the points of the other group(s)?
Would you like to add something?
Do you totally disagree on a certain point?
Is some point of special interest for you?
What role does “age” play in the communications in this group?

		

Continuation: 
The contracts should be fixed to the wall. In case of inner-group conflicts, 
facilitator can refer to them. 

Method submitted by: 
Michael Teffel 
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Age 
Quotations

goals
1. Understanding one’s own attitude towards age.
2. Broadening one’s way of thinking about age, youth and old age.

Application
The method is effective in groups of 12-18 participants. It is a good start for  
a workshop about intergenerational collaboration or an exercise for integration 
workshops of longer projects.

Materials
Envelopes, paper for taking notes, pens or felt pens.
See Attachment 1

		

SUpporting materials
Wikiquotes: https://en.wikiquote.org/wiki/Main_Page, 

Time
20-30 min 

AUTHOR’s COMMENT:

DO: Encourage everyone to prepare  
their own sets of quotations.
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Process
		

preparation
Before meeting the group prepare a set of interesting quotations about youth -  
the young generation and old age - the older generation. The rich resources of the 
Internet will let you find many interesting quotations, try Wikiquotes. It is important 
that the quotations in the set have different origins: literature, philosophy, 
journalistic writing etc. They should also differ in the time and location of origin 
(different centuries and countries). 

Put each quotation on a separate sheet of paper. Put the authors name and  
the time he/she lived on another sheet of paper. Divide the quotations into sets. 
The number of sets depends on the number of participants. Each set should 
include quotations and a separate sheet with the names of authors and dates. 
Place the sets in envelopes. Each set should include at least 6 different quotations. 
It will be perfect if 2-3 quotations would be repeated in all sets.

https://en.wikiquote.org/wiki/Main_Page


AUTHOR’s COMMENT:

DO: Encourage everyone to prepare  
their own sets of quotations.

Conducting the activity: 
Step 1

Divide participants into smaller teams (e.g. 5 participants per team) in any way 
of your choosing - it can be counting or another form you like. Pass one envelope 
filled with quotations and information about them to each team.

Step 2

Ask the teams to open envelopes, match quotations to their authors and put 
them in historical order - from those expressed the earliest to those most recent.  
A timeline will emerge.

Step 3

When all teams are done, compare the effects of each team’s work. Then check who 
said what and when. Do it together. Pay attention to moments when one quotation 
got assigned to people living in different centuries. Ask each of the groups about 
the process in which they matched the quotations - was it by chance or were 
there good reasons? If the latter, what reasons?
		

Wrap up: 
Ask participants what surprised them in this exercise, what kindled consideration, 
what are their conclusions? What images of youth and old age do these quotations 
present? How different is it from what participants hear about youth and old age 
in their daily lives? What does this exercise tell us about intergenerational dialogue 
and how can we use the conclusions in our own activities? Make sure that 
each voice is heard in this conversation. Finally ask each participant to choose  
one quotation particularly important to them. Ask each participant to comment 
on their choices.
		

Method submitted by: 
Karolina Pluta

5



Attachment 1: 

Suggested references 
for method “Age Quotations”
“Young men soon give and soon forget affronts;Old age is slow in both.”
Joseph Addison, Cato, A Tragedy (1713), Act II, scene 5

“Our elders are always optimistic in their views of the present, pessimistic in their 
views of the future; youth is pessimistic toward the present and gloriously hopeful 
for the future.”
Randolph Bourne, §II of “Youth,” The Atlantic Monthly 100, no. 4 (April 1912),  
p. 438. Quote republished in Murray N. Rothbard, “Left and Right: The Prospects  
for Liberty,” Left and Right: A Journal of Libertarian Thought 1, no. 1 (Spring, 1965), 
p. 22.

“Youth holds no society with grief.”
Euripides, line 73

“If youth only knew; if only age could.”
Henri Estienne, Les Prémices (1594).

“Youth is happy because it has the capacity to see beauty. Anyone who keeps 
the ability to see beauty never grows old.” 
Franz Kafka

“Older men declare war. But it is youth that must fight and die.”
Herbert Hoover

“The surest way to corrupt a youth is to instruct him to hold in higher esteem 
those who think alike than those who think differently.” 
Friedrich Nietzsche
 
“I do not think, sir, you have any right to command me, merely because you are 
older than I, or because you have seen more of the world than I have; your claim 
to superiority depends on the use you have made of your time and experience.” 
Charlotte Brontë, Jane Eyre

 “The older I grow, the more I distrust the familiar doctrine that age brings 
wisdom.” 
H.L. Mencken

“At the age of six I wanted to be a cook. At seven I wanted to be Napoleon.  
And my ambition has been growing steadily ever since.” 
Salvador Dalí

“Parents can only give good advice or put them on the right paths, but the final 
forming of a person’s character lies in their own hands.” 
Anne Frank

“Youth ends when egotism does; maturity begins when one lives for others.” 
Hermann Hesse, Gertrude
 
“It`s not how old you are, it`s how you are old.” 
Jules Renard

“That’s the trouble with you young people. You think because you ain’t been here 
long, you know everything. In my life I already forgot more than you ever know.” 
Neil Gaiman, Anansi Boys
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building
a tower

goals
1.  Enhancing group collaboration skills.
2. Getting to know the group’s skills in group work and creative thinking.
3. Enhancing time and resource management skills within the group.

Application
The exercise is applicable if the group we’re working with will undertake common 
activities, as it is a great introduction to a conversation about group collaboration. 
It shows what tasks we undertake while working in a group and the way we  
do that. It shows a number of methods of achieving the same goal with  
the same time and material resources. It shows the way from the idea to execution,  
the factors that influence the success of a plan and ways to cope with crises  
(e.g. when the tower falls) and with time pressure.                  

Version: when we introduce silence to the execution phase - it is supposed  
to limit typical patterns of interaction and help participants be observant of one 
another and one’s work within the group. My experience shows that it has a good 
influence on the group and helps participants understand the phases of planning 
and execution.

 	

Useful skills for the facilitator
 Basic knowledge of group roles, group dynamics and project phases.

Materials
paper tape (1.5 m per group), daily papers (the same number for each group), 
instructions.

		

Equipment
stop-watch

Space
it should be appropriate for the number 
of participants so that all teams can easily 
build the tower in the same room.

Time
45-60 min 
	

AUTHOR’s COMMENT:

DO: It is important to ask if the task is clear 
and if everyone understands the rules.

7



Process
		

Conducting the activity: 
“I’d like to propose an exercise called the Tower - we will have to make teams  
of 4-5 constructors. Each team looks for their place in the room where they can 
erect their tower. 

The goal of this exercise is building the tallest possible tower in 20 minutes. Moreover,  
the tower should be steady, but it can’t be attached to anything. And it is supposed  
to look nice. The stability of the tower will be tested. You will receive very modest 
building material and that is by design of this exercise. You have to build your 
tower from newspaper and some paper tape.   

1st phase: Planning. 

It takes 5 minutes. In this phase you can talk and come up with construction ideas  
and discuss allocation of resources. You can neither touch your materials nor write 
down or draw your ideas. It is important that you plan the division of tasks because 
you won’t be allowed to talk in the construction phase.

2nd phase: Action. 

It takes 15 minutes. In this phase you perform your task - you build the tower. In this 
phase you are not allowed to talk, but you can communicate with gestures. Points 
will be subtracted from your result for using words.

Remember that collaboration is an important factor: Good luck!

After 20 minutes the facilitator stops the groups and announces a surprise task. 
Each team has 5 minutes to prepare a 2-minutes-long speech - a tribute to their 
skyscraper. 

After 5 minutes the “opening celebration” of all sky scrapers begins. All participants  
walk from one construction site to another, gather around the tower and listen  
to its team’s speech.

Once all the towers are presented, tests begin. 

Firstly, a jury composed of the facilitator and representatives of all teams give 
points for the tallest and prettiest tower. The stability of a group’s tower is tested 
by participants from other teams - they stand 50 cm from the tower and check  
its stability by blowing at it for 60 seconds.

All teams receive applause. Then we move to a summary.
		

Wrap up: 
The facilitator should make sure that each group has the same amount of time  
to express themselves. The facilitator should also point out differences  
in construction strategies, but without generalising or valuation.

You can ask some guiding questions:

Was this task easy or difficult? What was the mood of your team?
How did the planning phase look like in your group? How did you come up with 
your tower idea? Who came up with this particular idea? How did you choose  
the construction method? How did you divide the tasks?
Did the ban on verbal communication cause any stress  
or pleasure?  
Did it make team work easier or harder?
How was your collaboration during the construction phase?  
Was your idea feasible or did you have to change it during work?  
What difficulties and unexpected situations did you come by?  
How did you cope with them?
What helped and what inhibited your collaboration?
Were there any surprises?
Did you draw conclusions that can be applied in daily group-work?

Method submitted by: 
Dagmara Gortych
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Method submitted by: 
Dagmara Gortych

nursery
rhymes

goals
1.  Buildings bonds within the group.
2. Introducing the participants to social and arts activities that make use  
of personal stories.

Application
The method is effective in groups of 10-20 participants. It is an activity based  
on memory and creativity. Children aged 6 and more can participate. 

Nursery rhymes and children’s rhymes are sometimes used to define the order 
of participants in a game, for fun and for child development purposes. In folklore 
there was a distinction between rhymes for children, youth and adults. Nursery 
rhymes can serve as material to work with memory and to follow personal stories.

Currently they are present mostly at kindergartens/play/nursery settings  
and backyards. But it is still a valuable collection that “adapts” to the surrounding 
world. E.g., in Poland even foreign words are often “hijacked”, Polonised and used 
in nursery rhymes. Nursery rhymes are practical and open-form. New ones are 
being created, relating to the times we live in, e.g. “The wheels on the bus go round 
and round, all the way through the town” - it’s unlikely that our great-grandparents 
used this one in their childhood.
		
You could broaden this to include all rhymes, but nursery rhymes are more  
of a sign of the time they were created, and are often better fun!

Another use is: theatrical and acting activities. In case of a long-term project,  
creating an art-book comprising the gathered rhymes. The rhymes may become 
a source of inspiration for promotional materials and an arts object (co-created 
with participants).

Nursery rhymes and backyard oral literature are a sensitive measure of public 
mood. The character of nursery rhymes and their sometimes brutal links to daily life 
may lead to examples of racist, anti-Semitic, anti-Roma and other discriminating 
rhymes. They can become the starting point for discussing the phenomenon  
of the “stranger”. The person conducting the activity may even provoke this topic 
of conversation.
 	

Materials
Self-stick notepads (Post-it or similar), A4 format paper, pens, felt pens, paper 
tape (doesn’t leave marks on walls). See Attachment 2
		

Equipment
Space where adhesive notes can be placed

Time
40-50 min 
	

AUTHOR’s COMMENT:

DON’T: Children younger than 6  
are too young.
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Process
		

preparation:
The facilitator has a printed list of not very popular nursery rhymes. There are examples  
of nursery rhymes attached.  

The facilitator creates the contour of Poland (or another relevant area) with paper  
tape on the wall, a flip-chart or on the floor. If the group is supposed to work for  
a longer time, it’s advisable to choose a place, where the map can be left safely.
		

conducting the activity:
Searching in memory. 
 
The group is sitting in a circle. The facilitator initiates the activity by sticking a selected 
rhyme - it is advisable for the facilitator to use a nursery rhyme that s/he remembers  
from childhood or from parenting experience. Do the participants know it?  
Are there differences in the versions recalled by the participants? Then  
the facilitator asks the participants to recall other nursery rhymes and to put them 
down on sticky notes (assistance may be needed for youngest participants).  
The facilitator might divide the group into pairs or smaller groups so that it would 
be easier for them to recall rhymes.

Stories.

You could use one of the previously prepared rhymes or select a participant to recite  
a nursery rhyme s/he recalled. The rhyme presented by the facilitator may become  
the subject of group analysis. You might ask:

Do participants know the meaning of every word in the rhyme? 
What can be the origin of the story described in the nursery rhyme?  
Who could inspire it? 
What games is it used for? 
Is it just a rhyme or is it an independent way to play? 
Do other participants know it? Are their versions the same? Are there differences 
(text, melody)? 
What games did they use it for?
Who taught them that rhyme - grandma, grandpa, peers? 

The facilitator asks one pre-selected participant to read a nursery rhyme written down  
on a page. Then the facilitator asks the participant to place the rhyme on  
the “map” outlined on the wall - in the place s/he was born. The facilitator encourages 
participants to discuss by asking questions such as those above. This interview  
is repeated for each participant.

Wrap up: 
Once all nursery rhymes are used and the map is full  
of sticky notes, the facilitator asks the participants to share 
their impressions. Which rhymes were the most memorable  
and why? That way the participants can compare their 
observations and conclusions.

continuation:
If the group wishes to continue their work, the facilitator may 
initiate a brainstorm on ways of using the rhymes in future 
group work. Method submitted by: 

Kinga Rabińska
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Method submitted by: 
Kinga Rabińska

Attachment 2: 

examples for method 
“nursery rhymes”

(OLD)
There was a man, he went mad,
He jumped into a paper bag;

The paper bag was too narrow,
He jumped into a wheelbarrow;

The wheelbarrow took on fire,
He jumped into a cow byre;

The cow byre was too nasty;
He jumped into an apple pasty;

The apple pasty was too sweet,
He jumped into Chester-le-Street;

Chester-le-Street was full of stones,
He fell down and broke his bones.	

(modern)
Enter, enter, hit to play,
Press that button now I say!
Click that there,
And drag that here,
And we’ll have cakes and tea my dear! 

(contemporary)
One, two, three, four, five,
Once I caught a fish alive,
Six, seven, eight, nine, ten,
Then I let it go again.
Why did you let it go?
Because it bit my finger so.
Which finger did it bite?
This little finger on my right

(contemporary)
FIVE little speckled frogs
Sat on a speckled log
Eating some most delicious bugs
Yum Yum.
One jumped into the pool
Where it was nice and cool
Then there were FOUR speckled frogs (OR) Now 
there are how many frogs? FOUR!
Glug Glug.
FOUR little speckled frogs
Sat on a speckled log
Eating some most delicious bugs
Yum Yum.
One jumped into the pool
Where it was nice and cool
Then there were THREE speckled frogs (OR) Now 
there are how many frogs? THREE!
Glug Glug.
THREE little speckled frogs
Sat on a speckled log
Eating some most delicious bugs
Yum Yum.
One jumped into the pool
Where it was nice and cool
Then there were TWO speckled frogs (OR) Now 
there are how many frogs? TWO!
Glug Glug.
TWO little speckled frogs
Sat on a speckled log
Eating some most delicious bugs
Yum Yum.
One jumped into the pool
Where it was nice and cool
Then there was ONE speckled frog (OR) Now 
there are how many frogs? ONE!
Glug Glug.
ONE little speckled frog
Sat on a speckled log
Eating some most delicious bugs
Yum Yum.
He jumped into the pool
Where it was nice and cool
Then there were NO speckled frogs (OR) Now 
there are how many frogs? NONE!
Glug Glug.
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CONVEYOR
belt

goals
1. Participants get to know one another.
2. Integration and developing good mood in the group.

Application
This exercise is perfect for the beginning of workshops, right after the participants  
get to know one another. There should be at least 8 participants for this exercise.  
If the number of participants is uneven, the animator can join one of the pairs  
or suggest another person who can join.

As a variation, instead of the conveyor belt , you could have two rows facing 
one another - the animator can suggest two circles, inner and outer, facing one 
another as well. 
		

Equipment
Some sort of sound signal - a bell, an alarm clock, a gong etc.

space
so that everyone can easily stand/sit in a row.

Time
10-15 min 

Process
		

preparation:
In order to perform this exercise make sure that there is enough space in the room 
so that the group can easily form two rows or two circles. 

The pairs face one another (at a hand shake distance) the animator explains 
the exercise and instructs the group about the signal that means “change pairs”.

Answers to questions may be spontaneous and casual.
		

	

AUTHOR’s COMMENT:

DON’T: If the participants are elderly, 
make sure the distance between them 
is short enough for the participants to hear 
one another easily. 
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conducting the activity:
You might say: I’d like to suggest an exercise that will help us get to know  
one another. Please come out to the middle of the room and let’s shape two rows 
facing one another. Everyone should be facing a partner. 

The goal of this exercise is to get to know each other by means of conversation 
on suggested topics. The exercise is noncommittal so feel free to give casual  
and spontaneous answers. We say as much as we find necessary and give our 
partner time to think. 

I will suggest topics and we will discuss them in pairs. We have 2 minutes for each 
conversation. After this time you will hear a sound that means you are supposed 
to stop your conversation. Then I will suggest a change of positions, e.g. I will ask 
participants in the right row to move two steps to the left. That way we will be able 
to get to know more people. That is why each change of partner is accompanied 
by a greeting and a good-bye (e.g. Hi, I’m Anna..., ... it was nice talking to you).

Does everyone understand the rules? Let’s begin.

Please greet your first partner...
Let’s begin lightly. The first topic is: my favourite vegetable (fruit, animal, etc.), is..., 
because...
(…) another topic: My favourite pastime.

Some examples of questions may include:
My favourite place on Earth.
Tell me something about yourself that I don’t already know.
What makes you happy? What makes you sad?
What touches you?
Your favourite childhood memory, etc.
What do you expect from this workshop?
I am here because...

Then you can use sentences that need an ending, like: 
When I get up in the morning I think...
I am inspired by people who...
I admire people who...
I associate youth with...
Old age to me is like...

Then move to abstract and amusing questions: 
What would you take to a deserted island?
If you won 5 million in the lottery, what would you do with it? 
If you could make your biggest dream come true, what would it be?
What would you change in your town if you became president/mayor? etc.

Wrap up: 
We are about to begin the last round, the topic is...

Time’s up. Thank your partners for the conversation. Thank you all 
for active participation in the exercise. You can get back 
to your seats now.

What are your impressions after this exercise? 
Method submitted by: 
Dagmara Gortych
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how old
is senior?

goals
1.  Reflecting on age and old age.
2. Drawing attention to the subjective perception of old age.

Application
A short exercise for the beginning of groupwork. 
This exercise may begin a workshop in which 
a group plans on activities aimed at seniors 
or intergenerational groups.
 	

Materials
Adhesive notepads, pens, felt pens, flip-chart.

Time
15-20 minutes 
	

AUTHOR’s COMMENT:

DON’T: In some intergenerational  
groups the words ‘senior’ or ‘old’ cause  
a lot of controversy. Make sure that  
the discussion doesn’t shift to finding  
a ‘suitable’ alternative word. This may  
be a task for another exercise.

	

Process
		

preparation:
Draw a line in a visible place. It will serve as a timeline where you can place  
the participants’ answers. 
		

conducting the activity:
Step 1

To begin the meeting, discussion or workshop hand out coloured adhesive  
notepads. Ask participants to write down the answer to the following question: 
how old is a senior? Ask for specific numbers. You could also ask ‘How old is ‘old’?’

Step 2

Gather the sticky notes and write all answers down on the flip-chart, preferably 
on the previously drawn timeline. If any numbers are repeated write them down 
as many times as they appear. Order them from lowest to highest value. Check 
the inclination of the group - what kind of answers are in majority? If there are 
participants around the age that appears on some notes, ask them if they feel like 
seniors and what that means to them.
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AUTHOR’s COMMENT:

DON’T: In some intergenerational  
groups the words ‘senior’ or ‘old’ cause  
a lot of controversy. Make sure that  
the discussion doesn’t shift to finding  
a ‘suitable’ alternative word. This may  
be a task for another exercise.

Step 3

Analyse the answers with the group. How far are the answers spread? It may 
happen that you’ll receive answers ranging from 55 to 90. Notice that there is  
as much as 35 years between a 55-year-old and a 90-year-old. It is more than 
a whole generation! The condition, needs and lifestyle of people those ages  
are completely different!

Wrap up: 
Our perception of when old age begins is very much influenced by our own age and  
it depends on whether we meet older people on a daily basis.

Consider the following questions in the group:

When does old age begin?
What influences it? Age, social role, breaking point in life - retirement, physical 
health, etc.

You can bring up the internal age classification prepared by the World Health 
Organisation. The debate will be the more interesting, the more age-differentiated 
the group.

SUPPORTING MATERIALS 
/ glossary
Pre-senile age according to the WHO: 45-50
Early old age according to the WHO: 75-89
Mature old age according to the WHO: 90 and more, longevity

Method submitted by: 
Karolina Pluta
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a nice
memory

goals
1. Icebreaker, creating a pleasant mood.
2. Establishing closeness among group members.
3. Preparing them to thinking about the future

Application
The method is effective for groups of 12 participants and more. 
The exercise is an effective warm-up before working with 
the past - memories, local history etc. It helps the facilitator 
assess the group’s openness level. 
 	

Materials
White paper sheets/cardboard, identical  
felt pens, writing support or a table, 
paper tape.
		

Time
30 minutes 
	

AUTHOR’S COMMENT:

DO: The facilitator can also become 
a participant.

	

Process
		

conducting the activity:
The task is composed of 4 parts: 
1.Visual warm-up
2.Writing down a memory
3.Getting to know other people’s memories and selection process
4.Presentation of the selection - network
5.Conversation about impressions and observations

Step 1. Visual warm-up
Participants gather in one place. They are sitting or standing in a way that lets 
them all see one another (around a table, in a circle or half-circle). The facilitator 
asks them to close their eyes and not talk during the exercise. The facilitator 
speaks in a calm and soothing voice: the facilitator asks the participants  
to recall a pleasant early childhood memory. The participants are given some 
time. Additional questions may be asked: 

What can you see? What happened? 
What are the colours and smells? 
Where are you? Is anyone there with you? 
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Then the facilitator asks each person to try and recall their first day at school. 
The participants are given some time. Additional questions may be asked. Finally 
the facilitator asks each participant to recall a PLEASANT childhood memory -  
a special moment when something really nice happened, when the participant felt 
well and special. The facilitator gives the participants some time and then asks 
them to open their eyes. 

Step 2. Writing down the memory
The facilitator hands out paper and pens. The facilitator asks the group  
to individually write down their memory. The facilitator asks the participants 
to say focused. The form of putting the memory down is individual - it can 
be a single sentence, a note, a description of an event, a selection of words,  
a dialogue. It is important that the memory is on one side of the page. Once  
the memories are ready the facilitator asks the participants to leave their memories  
by their chairs on the table or to stick them to the wall in the place of their choice. 

Step 3. Getting to know other people’s memories and selection process
The facilitator invites the participants to get to know the memories of other  
participants - to read them carefully and stop by one of them. The choice should  
be made by the level of similarity to one’s own memory and experience. When  
a participant finds a different person’s memory that feels close/similar, he or she 
stops or sits down by it. 

Step 4. Presentation of the selection - network
The facilitator invites the first person to read the selected memory and explain  
in short why they stopped by that one (describe their own similar memory). The person 
whose memory was selected speaks - so that the whole group learns whose it was  
and can see two people sharing a similar memory (despite an age difference). That  
way the whole group interconnects - by giving voice to the person whose memory 
was selected by the predecessor.

Wrap up: 
Step 5. Conversation about impressions and observations
This exercise is aimed at noticing closeness and similarities in pleasant childhood 
memories, which are alike - despite our age. Experience shows that participants  
often write about Christmas Eve, receiving a present, their first bicycle. It is  
an important task of the facilitator to observe feelings that emerge in the group 
during the exercise and to invite the participants to share their observations  
and thoughts related to this common experience. The conversation can take form 
of a “round” or a loose conversation, but always with a rule that everyone listens  
to the person speaking.

Method submitted by: 
Agnieszka Pajączkowska
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sharing
line

goals
1. To build awareness of participants’ own thinking about age
2. To promote discussion about diversity and in particular age diversity

Application
This works with any group which has people of different ages in it. It will work in  
a large conference room and in a small workshop, as long as space is available 
for participants to move about. The minimum number would be around 10 people.

Useful skills for the facilitator
You need to be able to feel relaxed with the group, respond to what is being said  
and use your skills to promote discussion. Don’t be afraid to ask a question  
and then be silent for a while, allowing others to fill the silence with their thoughts 
if they wish to.

 	

SPACE
There needs to be enough space for the group ( whatever size they are), to  
be able to line up in a single line, either from front to back of room, or across it,  
or around it.

		

Equipment
Space where adhesive notes can be placed

Time
It can be adapted to be shorter or longer, 
but best used as an introductory session,  
as a ‘warm up’ to conversations about age. 
Because people are being asked to stand,  
it is best to keep it short.. between  
10 and 20 minutes 
	

AUTHOR’s COMMENT:

DON’T: Don’t do this with a group  
with mobility issues

DO: Keep the timings tight – police  
the silence, praise the achievements,  
keep energy levels high
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AUTHOR’s COMMENT:

DON’T: Don’t do this with a group  
with mobility issues

DO: Keep the timings tight – police  
the silence, praise the achievements,  
keep energy levels high

Process
		

preparation:
Check if participants are able to walk about the room and stand for a few minutes. 
If there are some with mobility issues, it may not be appropriate to use this method.
		

conducting the activity:
Searching in memory. 
 
Stage 1

Ask everyone to stand up to take part in an ice breaking activity. You can present 
it as a team challenge, raising energy levels by presenting the activity as setting  
a series of challenges for the group.

The facilitator will call out a series of tasks for the group as a whole to do.  
The rules are firstly, that the group has a limited time to complete the task  
(you might adjust the time depending on the number of people in the room,  
but generally 1 to 2 minutes maximum, to keep energy levels high). 

The group must complete the task without speaking. The first set of tasks you 
give the group should be around personal information that people are rarely 
concerned to share. You are asking the group to line up, from one side of the room 
to the other, in silence, in one minute. 

Start with information such as 
- height order (tallest at one end to shortest at other),  
- shoe size order, 
- how many pets they have, 
- how many brothers and sisters, 
- and others you might think of. 

You should congratulate the group on their team work, keep it moving quite quickly 
to keep energy levels good. 

Stage 2

Then the final thing you ask is for them to line up from oldest to youngest. This 
will involve finger counting and gestures that they will have used in the previous 
tasks. When this is complete, you simply ask did it feel different to line up by age  
in relation to the other pieces of information. If it did, why was this? How does 
it feel to be at the end of the line, in the middle of the line? If the discussion  
is going well, you can extend this activity to enable discussions between age groups.  
Eg, do those in their 70s have any advice to give those in their 20s? Do those  
in their 30s have any advice to give those in their 60s? etc. It is common in this 
activity for people to deny their age, to say that it is not important and perhaps 
even refuse to share it and this can be a very interesting discussion as to why  
we might deny age?

Wrap up: 
Mention to the group that age is often regarded as much  
more personal than, for example, your height, or how many 
pets you have. Age is a special feature because 
of the stereotypes that are associated with it. 

Method submitted by: 
Lynn Johnston
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building
age awarness

goals
1. To provide opportunity for participants to reflect personally on their own 
perceptions of age
2. To enable participants to share openly with others the stereotypes they hold 
about age

Application
This can be used with a group at any stage, but it is useful to initially ‘out’ the 
ageist perceptions that we all have.  Too often we think that others have ageist  
perceptions and we do not. This activity helps us to recognise that we all have 
ageist attitudes to some degree or other. 

Useful skills for the facilitator
Be very careful not to judge the participants – it is important that you give space 
for people to talk about ageism openly, and this will not happen if the facilitator is 
showing disapproval for another’s opinion/contribution. The point is to encourage 
honest reflection.

 	

materials
For each small group of between 3 and 5 people, you will need:
- Large sheet of paper (flipchart or similar)
- Marker pens/ pencils, art materials/craft items/glue/things to stick on  
and colour/paint or any other creative items

SPACE
Working in small groups

		

Equipment
Space where adhesive notes can be placed

Time
30 – 60 minutes, depending 
on size of group and flow of discussion

	

AUTHOR’s COMMENT:

DON’T: Don’t judge others for their ageist 
comments – just discuss these.
   
DO: Use ‘we’ and ‘us’ – remember that it’s 
not just participants that have to work on 
recognizing their prejudices – we all do. Show 
some humility.

20



Process
		

preparation:
Check if participants are able to walk about the room and stand for a few minutes. 
If there are some with mobility issues, it may not be appropriate to use this method.
		

conducting the activity:
Divide the group into small groups – these can be inter-age groups, or can be single  
age groups. The activity works with either scenario, but bear in mind with single 
age groups, that there is the risk that the ageist things they say about the other 
group may be taken badly.

Each group is asked to draw a ‘typical’ ‘young’ or ‘old’ person. You can change  
the words you use here to play about with the method. If you have 4 groups,  
you want 2 to be doing ‘old’ and 2 to be doing ‘young’. You give them up to  
20 minutes or so to draw the image. Some people will be quick to want to draw, 
others not so much, so you can encourage by asking them to write words they 
associate with the image around the outside of the page. It’s important that 
participants are honest and say everything that comes to their mind, however 
non-politically correct this might be...

When the groups have finished, ask each group to present back about their drawing  
and about what they discussed. This will spark a lot of discussion. 

Wrap up: 
It is important to remind everyone in the room that we ALL stereotype people  
on the basis of age, race, gender etc. grouping people is a human trait to help us 
to understand the social world. But it is VERY important that we work to recognise 
the negative stereotyping that we ALL do. 

I often point out how socially unacceptable it would be of me to ask a group  
to draw images of ‘typical’ people of one religion or another, of one race or another 
and point out that the group did not find it particularly uncomfortable to do it  
for age.. this is interesting!

Method submitted by: 
Lynn Johnston
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people
bingo

goals
1. To break the ice by enabling people to talk to each other and share a little about themselves
2. To energise the group 

Application
Introductory/ice breaking activity. Typically used when a group is coming together  
for the first time.

materials
Copies of the bingo card for each participant (see Attachment 3 – you can adapt this for 
your group of course) and pens/markers

SPACE
you will need to have enough space for people to walk 
and move around the room	

Time
This should be timed to be a quick activity – a deadline 
of 5 minutes to see if anyone has called ‘bingo’ yet.

Process

Preparation: 
You will need to have most members of the group able to be mobile and move around  
the room – although it could still work with some remaining seated

Conducting the activity:
This is a very simple game, the format of which most people are already familiar with.   
It’s a game of bingo! The difference is that the participants are seeking to find people  
with certain characteristics, which are placed in the bingo card squares.

Each person gets a bingo card and the group is given 5 minutes to play bingo.  
Each participant is asked to find another person who has the characteristic on each square. 

Wrap up: 
After 5 minutes you are seeking a winner of the game. The winner is the person who has 
marked off all of the boxes and calls “Bingo”! If this has not happened, you may want  
to extend the time, or find the person closest to winning. The game was to be fun, create 
some energy and provide opportunities to talk to all or most of the group in the room.

	

AUTHOR’s COMMENT:

DO: Keep it light hearted and 
good fun. Perhaps have a prize 
for the winner? Feel free to alter 
the fields in the Bingo-card, 
depending on your group.
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Lynn Johnston



AUTHOR’s COMMENT:

DO: Keep it light hearted and 
good fun. Perhaps have a prize 
for the winner? Feel free to alter 
the fields in the Bingo-card, 
depending on your group.

Method submitted by: 
Lynn Johnston

Attachment 3: 

working sheet for 
method “people bingo”

B		
is left
handed

loves 
to read
books

excercises
more than
3 times
each 
week

favourite 
colour 
is blue

has 2 
or more
pets

i		
has 
2 grand-
children

uses
facebook
every
day

has been
scuba
diving

has given 
birth

has
played
twister

N		
is 
studying
english

has more
than one
sister

is 
over 70
years
old

knows
how to 
play a 
musical
instrument

has been
to a 
concert 
in the last 
3 months 

G	
has made 
a new 
year reso-
lution 
and kept it

wears 
glasses

name be-
gins with 
the same 
letter 
as yours

has been
to africa

loves 
karaoke

o		
loves
to sleep
in

is the
oldest
or only
child

has 
watched 
the same
movie
3 times

hates
spiders

has been
married
for more 
than 30 
years
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stereotyping
statements

goals
1. To provide opportunity for participants to reflect on how we stereotype others 
on the basis of age

Application
This can be used as a quick way to enable people to reflect 
on how we stereotype people on the basis of age.

materials
The stereotyping statements in attachment 4.

		

Time
10 – 20 minutes

Process
				  

conducting 
the activity:
Tell the group that you are going to read out some statements. Read aloud  
the first statement and then ask the group ‘is that about older people  
or younger?’ You will probably get some mumbled answers of ‘older’ and ‘younger’.  
Do the same for the second statement and ask the same question as you read 
out each statement. By the end of the 9 statements, it is likely that someone  
will have said ‘both age groups’.

Wrap up: 
The point to recognise is that the statements are frequently applied to both 
age groups. How can this make sense? It exposes the ludicrous nature of age 
stereotyping. 

I also make the point here that the group members were reasonably happy  
to shout our ‘older’ or ‘younger’, but if you were to conduct a comparable activity 
with stereotyped statements about, for example, race, gender, religion – you 
would very quickly be told that it was unacceptable to speak in those terms. Why 
would it feel OK to do this about age? 
	

AUTHOR’s COMMENT:

DO: Move quickly through the statements, 
keep discussion to the end.

24

Method submitted by: 
Lynn Johnston



Attachment 4: 

statements for method 
“stereotyping statements”

The Stereotyping Statements
They always stick together and keep their distance from other age groups.
I hate the way they drive, they are a menace on the road!
They think the world owes them a living.
They think they know everything.
They’re never satisfied, always complaining about something.
Don’t they have anything better to do than hang out at park and shopping centres?
Why are they always so forgetful?
I wish I had as much freedom as they have.
Why don’t they act their age?

25



LIVING
MAP

goals
1. reflection on family history
2. putting individual biographies in a larger historical context
3. making flight and migration a topic	

Application
The method is suitable for a group size of more than 12 persons. Application could  
be rather short or quite intense, depending on the group and its capability of reflection.  
Age of participants should be minimum 16, to enable everybody to answer  
the questions.

There are several issues in the methods to draw attention on. Flight, migration, 
intergenerational dialogue in families about that or the influence of historical  
events on people’s lives. 

There should be a certain trust among members of the group as telling personal 
life stories, can be quite intimate.

Useful skills for the facilitator
The facilitator should be able to moderate participants, while telling their stories. 
This might be hard sometimes, but is absolutely necessary to give everybody  
the chance to speak up.
 	

MATERIALS
Outline of a map on the floor (virtual or physical, 
e.g. paper or with the help of tape), adapted 
to biographical realities of the participants
		

Equipment
Flipchart and markers for visualization 
of the discussion

SPACE
A bigger seminar room, which enables 
participants to take their position 
on the living map. The method can be 
implemented outside, alternatively.

Time
40-60 minutes	

AUTHOR’s COMMENT:

DON’T: Facilitator should make clear in the 
very beginning that the method is not about 
geography! The map is only a vehicle  
for getting to participants’ family histories. 

Facilitator should be sure to give every 
participant the possibility to tell at least one 
story. It might be thus necessary to interrupt 
some, while telling theirs. 

Facilitator should create an empathetic 
atmosphere to make participants comfortable, 
when sharing their stories. 

Be aware of the danger of historical relativism, 
which might emerge from individual life tales.

DO: It could be useful to give younger 
participants the chance to do some 
“research”, by informing them the day  
before, to make up their minds  
on the history of their family. 26



Process
		

conducting the activity:
Stage I: take your position on the map (20-30 min)

Facilitator explains to the participants, that the following method is about getting  
into their own and other participants’ family biographies. On the floor  
an imaginary map is established (which might be shown with some tape).  
The seminar venue might be the central point of the map. Facilitator defines  
all four directions and makes sure, that everybody has orientation. 

The participants are now invited to position themselves in the room, answering  
the following questions: 

Where did I come from to attend here today? 
Where was I born?
Where were my parents born? 
(Participants decide for themselves, if they refer to their father or mother…)
Where were my grandparents born? 
(Participants decide for themselves, if they refer to their father’s or mother’s side…)

After everybody has taken his/her position, the facilitator invites all participants  
or only some to name their place and shortly tell their story. It will be interesting  
to get to know, why somebody changed position between question 2 and 3.

Alternatively facilitator can prepare maps on flipcharts, one for each working 
group. Participants than just draw in their migration lines, providing a discussion 
in the small working groups. This is recommended, when the group is so big, that 
listening to all stories would bore participants.

Wrap up: 
Stage II: whole group discussion  (20-30 min)

Here are some questions, which might be suitable for wrap-up. Regarding what 
the facilitator wants to stress, he or she will have to choose only some of them. 

How did you experience the living map?
What happened between the different maps?
What were the reasons for the changes?
Did you have any surprises?
Do we all have a migration background?
Do you discuss family history with your relatives? If yes, how?
Did you ever quarrel about a historical event within your family?
	
	

Continuation: 
The map could sustain on the floor as a basis for references 
within other discussion in the seminar.

Method submitted by: 
Michael Teffel 
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matrix
of generations

goals
1. reflection upon the social construction of “age” and its concrete impact
2. discussing discrimination experiences connected with “age”
3. exploring intersectionality (multiple discrimination)	

Application
The method is suitable for any group size. Application could be rather short  
or quite intense, depending on the group and its capability of reflection. Age  
of participants should be minimum 16, to enable everybody to answer  
the questions from the matrix. 

It is highly recommended to do the method in age-mixed groups, so that  
“relativity” of age will become obvious very soon. 

The discrimination experiences will differ, depending to the person who fills out 
the matrix. Multiple discrimination might be an important issue besides social 
construction of age. 

The method is suitable to deepen group processes and take a first step towards 
bigger issues like “discrimination”, “adultism” and “ageism”.

Useful skills for the facilitator
The facilitator should be able to handle different aspects of discrimination, when 
discussing experiences of participants. Basic understanding of intersectionality 
thus helps to deepen the discussion on the influence of “age”. 

 	

MATERIALS
worksheet “matrix” (See Attachment 5)
		

Equipment
pens for participants, flipchart and markers 
for visualization of the final discussion

SPACE
a seminar room with some retreat-corners 
for pairs discussing their worksheet

Time
60-90 minutes	

AUTHOR’s COMMENT:

DON’T: Stage II might be quite intense  
and intimate. It is thus recommended  
to ensure that everybody works together with 
a person he or she feels comfortable with. 

In the beginning of stage III it should  
be made clear by the facilitator that sharing  
of experiences is 100% voluntarily.

DO: Visualisation of key findings in stage III 
enables the group, to clarify the role, which 
“age” plays in our daily life. 
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Process
		

Preparation: 
The facilitator should have the worksheet ready and printed out for every 
participant (appendix).

		

conducting the activity:
stage I: think (10-15 min)

Hand out the working sheet to each participant, inviting him or her to fill it out 
individually.

Stage II: pair (25-45 min)

Regrouping participants in working groups of 2-3 persons (depends of the size  
of group). Invite them to share their matrix, having a look at the following questions:

Was it easy for you to fill out the matrix?
Which role does “age” actually play in my daily life?

		

Wrap up: 
Stage III: share (15-30 min)

Moderated discussion with whole group with orientation on some central questions:

How do you feel about the exercise?
Was it easy to find examples for every field of the matrix?
Did you have any surprises?
Which role does “age” actually play in our daily lives?
Who decides, how young/old we are?
Is there anybody, who did not experience any “age” discrimination in his/her life?
Does everybody experience the same “age” discrimination at certain life stages?
		

Continuation: 
A possible follow up could be a method, which focuses clearly on adultism 
or ageism, to deepen the reflection. 

Method submitted by: 
Michael Teffel 
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Attachment 5: 

working sheet for method 
“matrix of generations”

Remember two situations, in which you felt old! 
Write down a negative and a positive one.

positive situation			negati   ve situation
(I was alright / I felt safe and strong 
/ I got what I wanted)

(I was confused / I felt unsecure and 
weak / something was denied to me)

30



Attachment 5: 

working sheet for method 
“matrix of generations”

Remember two situations, in which you felt young! 
Write down a negative and a positive one.

positive situation			negati   ve situation

31

(I was alright / I felt safe and strong 
/ I got what I wanted)

(I was confused / I felt unsecure 
and weak / something was denied to me)



song
of my life

goals
1. intergenerational exchange about music
2. people from different generations learn about their social realities
3. discussing political relevance of music

Application
The method is suitable for a group size of more than 12 persons of all ages.  
Minimum age of participants should be 16. The method could be used after some 
trust has been built within the group.

It deals with personal biographies and the relevance of music, opening a fruitful  
space for intergenerational dialogue and understanding

Useful skills for the facilitator
The facilitator should pay attention to the personal processes when participants 
fill out their ‘personal music chart’. The task my trigger some intense memories 
and emotions.

 	

MATERIALS
A flipchart for every participant. An example of a ‘personal music chart’. 

		

Equipment
Flipchart and markers.

SPACE
A seminar room, with some tables to put 
the flipcharts on.

Time
90-120 minutes	

AUTHOR’s COMMENT:

DON’T: Facilitator has to make clear, that 
sharing of personal experiences in pairs  
or small working groups is completely 
voluntary. There might occur some heavy 
triggers, connected to the favourite song. 

DO: Facilitator should ensure enough time 
for the sharing of the personal music charts. 

32



Process
		

preparation:
Facilitator might say some words on the meaning of music for human beings,  
inviting participants to explore their personal music chart.  Participants  
can be invited before the beginning of the seminar to bring their most favourite 
song with them. 

conducting the activity:
Stage I: explanation and individual work (20-30 min)

The personal music chart has an x-axis and a y-axis. On the x-axis participants 
put down their age in range per five or ten. On the y-axis they put down numbers 
from one to ten, what describes the personal meaning of music to them. Every 
participant now individually makes up his / her mind, which personal meaning 
music had for them in different ages. To very important points they can add  
a written comment. It is helpful, if the facilitator has an example on Flipchart, when 
explaining the task.
 
Stage II: exchange in pairs/working groups  (30-45 min)

Participants are asked to go together in intergenerational pairs or small working  
groups of 3-4 persons maximum, to exchange on their personal coordinate 
systems. Facilitator should underline, that everybody should get the chance to tell 
his / her story.  

Wrap up: 
Stage III: listening to some music and final discussion (30-45)

The following questions might help facilitators to stimulate the final discussion, 
wrapping up experience, participants made within the exercise.

How did you experience the exercise?
Which role does music play in our lives?
What could we learn about a period of time in which a song was written or popular?
Did you recognise differences or similarities between people of different 
generations?
Does music connect generations or does it rather divide them? 

If there is enough time, facilitator might foresee the possibility of playing  
the beginning of every song in plenum. Everybody might say shortly, why he / she 
has chosen the song. This is a very intimate moment, as your favourite songs tell 
a part of your life story. 

		

Continuation: 
The songs could be used for an intergenerational 
disco in the evening.
		  Method submitted by: 

Michael Teffel 
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image(s)

of old-age

goals
1. Looking behind stereotypical age descriptions
2. Discussion of demographic change & future care systems
3. Creating intergenerational empathy / change of perspective

Application
The method is suitable for a group size of more than 10 persons of all ages.  
Minimum age of participants should be 14. The method could be used after some 
trust has been built within the group.

It deals with stereotypes of old-age, offering the opportunity to discuss 
demographic change and future care systems. It could be a first step for 
discussing general mechanisms of stereotyping as well.

Useful skills for the facilitator
The facilitator should encourage participants to try their own writing. This might  
be accompanied by some methods of creative writing.
 	

MATERIALS
A worksheet with the poem “What do you see, nurse?!?” (see Attachment 6)

References 
Recommended websites and links: 

https://www.carepathways.com/anoldladyspoem.cfm 
(the poem could be found on several websites)

https://www.youtube.com/watch?v=WhYA0NwQmIs 
(there are several videos on YouTube)

		

Equipment
Pens and paper for everyone

SPACE
A seminar room, a nice setting outside

Time
110-135 minutes	

AUTHOR’s COMMENT:

DON’T: Facilitator should not force anyone 
to write a poem or to present it. Hesitations 
should be met with a warm invitation 
to try it out. 
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Process
		

preparation:
Facilitator hands out the poem and invites the participants to read it carefully. This 
might also happen the evening before. If you do this, be sure to have some extra 
copies for those, losing their worksheet. 

conducting the activity:
Stage I: discussing the poem in working groups (20-30 min)

After everybody has read the poem, participants are invited to come together  
in working groups of three persons, discussing the poem with the help  
of the following questions:

What did your feel, reading the poem?
Is the image of old-age, described in the poem appropriate to your personal 
experience?
What do you  think about the circumstances, the old woman is complaining about? 

Stage II: discussion in whole group  (20-30 min)

Aim of stage II is to bring together impressions so far, discuss stereotyping 
mechanisms and encourage participants to take a creative initiative, writing their 
own poems. Facilitators might use the following questions:

What did you discuss in your working groups?
Have you experienced situations like the old woman yourself? Have you ever been 
described only by surface?
Do you remember situations, when you only saw the surface of an old person?
What are the social consequences of such treatment of old persons?

Stage III: individual writing (30-45 min)

Participants are invited to write their own poem, referring to a situation from their 
personal work context. They do not necessarily have to describe an old person,  
if this better fits into their realities. Any text is welcome, participants might just note 
some points, not creating a poem at all. 

Wrap up: 
Stage IV: presentation of the writings (20-30)

Voluntarily participants are invited to present their writings. Afterwards the session 
might be summed up, with some general questions:

What are your thoughts after this workshop?
Are there any general comments, reflections?
What could be done, to change pictures of old-age?
		

Continuation: 
The writing could be collected, copied and handed out 
in the end of the seminar.

Method submitted by: 
Michael Teffel 
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Attachment 6: 

poem for method “images of old-age”

What do you see, nurse?!?
What do you see, nurse, what do you see?  
What are you thinking when you’re looking at me?  
A crabby old woman, not very wise,  
Uncertain of habit, with far away eyes.

Who dribbles her food and makes no reply  
When you say in a loud voice, “I do wish you’d try?”  
Who seems not to notice the things that you do,  
And forever is losing a stocking or shoe.

Who, resisting or not, lets you do as you will.  
With bathing and feeding, the long day to fill,  
Is that what you’re thinking? Is that what you see?  
Then open your eyes, nurse, you’re not looking at me.

I’ll tell you who I am as I sit here so still,  
As I use at your bidding, as I eat at your will. 
I’m a small child of ten with a father and mother,  
Brothers and sisters, who love one another.

A young girl of sixteen, with wings on her feet,  
Dreaming that soon now a lover she’ll meet.  
A bride soon at twenty, my heart gives a leap,  
Remembering the vows that I promised to keep.

At twenty-five now, I have young of my own,  
Who need me to guide, and a secure happy home.  
A woman of thirty, my young now grown fast,  
Bound to each other with ties that should last.

At forty my young sons have grown and are gone,  
But my man’s beside me to see I don’t mourn.  
At fifty once more babies play around my knee,  
Again we know children, my loved one and me.
Dark days are upon me, my husband is dead,  
I look at the future, I shudder with dread.  
For my young are all rearing young of their own,  
And I think of the years and the love that I’ve known.

I’m now an old woman and nature is cruel,  
‘Tis just to make old age look like a fool.  
The body, it crumbles, grace and vigor depart,  
There is now a stone where I once had a heart.

But inside this old carcass a young girl still dwells,  
And now and again my battered heart swells.  
I remember the joys, I remember the pain,  
And I’m loving and living life over again.

I think of the years, all too few, gone too fast,  
And accept the stark fact that nothing can last.  
So open your eyes, nurses, open and see,  
Not a crabby old woman, look closer - see ME!!

SOURCE:

http://www.stargazerdownunder.com/
general/reading/see.html 

When an old lady died in the geriatric ward 
of a small hospital near Dundee, Scotland, 
it was felt that she had nothing left of any 
value. 

Later, when the nurses were going through 
her meager possessions, they found this 
poem. Its quality and content so impressed 
the staff that copies were made and 
distributed to every nurse in the hospital.  
One nurse took her copy to Ireland. The old 
lady’s sole bequest to posterity has since 
appeared in the Christmas edition of the News 
Magazine of the North Ireland Association  
for Mental Health.
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intergenerational
dialogue 
in movies

goals
1. Consideration of the rules of establishing intergenerational collaboration
2. Defining the core of intergenerational activities	

Application
This method is effective in groups 
of 10-16 participants.

Useful skills 
for the facilitator
debate facilitation, knowing the specificity 
of intergenerational activities

 	

MATERIALS
Optional: computer, speakers, screen, projector

Time
70 minutes	

AUTHOR’s COMMENT:

DO: Intergenerational projects are 
important because they integrate 
generations, strengthen bonds and trust 
between people and lead to an increase 
in the sense of security - people stop 
being strangers to one another, they 
understand each others’ needs. This way 
of thinking increases the significance  
of intergenerational activities.  
It enables a broad look at them, not just  
in the context of fun and a nice way  
to spend free time. Thanks to good  
social relations and bonds social  
security institutions and other  
institutions have less work.
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Process
		

conducting the activity:
Stage I: discussing the poem in working groups (20-30 min)

Step 1

Present the goal and the schedule of the exercise. Then divide the group into 2 smaller 
teams. Present 2 films from the “ę” Vimeo channel. Ask team 1 to focus on the first film  
and team 2 - on the second film. While watching pay attention to relationships 
between protagonists, forms of communication and methods of teamwork.

Film „Równe babki”:https://vimeo.com/64298417 
Film „Kurs upiększania świata”:https://vimeo.com/28616483. 

Step 2

The films present two integrated and well-collaborating groups. The task  
of the participants is to imagine what happened before and to present it in  
the form of film frames. What must have happened before the presented groups 
started working together? Help the teams with a number of questions: 

What can you see in the frame? 
Where is it happening? 
How many participants are there? 
What could the protagonists talk about? 

Make sure you don’t focus on technical issues related to bringing the protagonists’ 
projects to life (e.g. acquiring approval for painting a staircase). Focus on the meeting  
and the relationships in both groups. What made them collaborate? Ask each team  
to describe 3 takes, situations that might have happened before. The frames could 
be presented in the form of collage (using magazines, for example).

Step 3

Listen to the teams as they work. You can help with some guiding questions  
if you notice there is need for it, e.g. if the groups can’t come up with ideas for  
new situations: 

Where did the group meet? How did it come to that?
What was their first action?
Where there any challenges on the way? What kinds of challenges?
What did group leaders have to do to make these events happen?
What were their profits?

Step 4

After another 10 minutes ask the teams to finish their work. Meet together and present  
the results in teams. Each team presents their vision of events preceding the film.

First, one team describes their work and presents the ideas of situations. Make sure 
that everyone can see the collage of each group. You can hang it on a wall or put 
it on a table or on the floor. 
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Are there any common elements suggested by both teams? 
What are they? For instance, it may be:
− an idea resulting from watching the surroundings and knowing their own needs,
− the moment of the first meeting and taking the decision to work together,
− some participants departing before the beginning of work. 

Ask the group that didn’t focus on this film about their impressions regarding 
the presentation. Is it in any way surprising? Maybe someone has another idea? 
Spend some time talking about alternatives.

Can the presented scenarios serve as a basis to answer the question about  
the most important factors in kicking off intergenerational activities? Is it the time 
to get to know one another and integrate, understand the goal of the common 
action or is it best used for something quite different?

Wrap up:
Discuss the benefits from presented intergenerational activities noticed by the teams:
− benefits for young people,
− benefits for seniors,
− benefits for the community.

Then ask participants to recall their own memories of intergenerational activities  
and ask them about benefits.

In the summary you can present the definition of an intergenerational project coined  
by UNESCO (see: references).

Spend some time discussing the UNESCO definition (see: glossary). 

Do the films presented before meet the ideas comprised in the definition? 
What is the most important part of this definition and why? 
Is anything missing? How can the definition be supplemented?

Supporting 
Materials:
Websites (UNESCO definition)

https://www.rpo.gov.pl/sites/default/files/Biuletyn%20Rzecznika%20Praw%20
Obywatelskich%202013%2C%20Nr%208%20%C5%B9r%C3%B3d%C5%82a.pdf / p. 44

The “ę” Vimeo channel: 
https://vimeo.com/user2150566 

Film “Równe babki”: 
https://vimeo.com/64298417 

Film “Kurs upiększania świata”: 
https://vimeo.com/28616483 

Method submitted by: 
Karolina Pluta
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stroll
support group

goals
1. Building relationships between participants by sharing daily experiences.
2. Common reconnaissance in the direct neighbourhood to see how people  
use public space.
3. Preparing subjective stroll routes

Application
The method is based on getting to know the public space together and planning 
routes for subjective strolls. It can be used in longer periods of group work set  
in a specific location. Participants have to come from the local community, they 
should use the public space in question on a daily basis.

The number of participants should exceed 10 as the most important aspect  
of this activity is integration and sharing experiences - it will be more effective 
with a large number of participants.

Version:

The Stroll Support Group is useful for activities initiating social consultations 
in areas undergoing revitalisation, because it can also serve the purpose 
of gathering information about the way common space is used by  
a variety of groups and about interactions between them. It can be 
a form of building a forum of citizens, an introduction to participation  
& urbanism workshops or part of the creative process for arts in the public space. 
 	

MATERIALS
Maps of the area in question (number of copies - one for each group), felt pens, 
sheets of paper, pens, adhesive notepads, transparent foil.

Supporting Materials:
Suggested references:
GoogleMaps: www.google.pl/maps
Google EarthApp

Equipment
Optional: computer, smartphone with a voice recording app and a video camera, 
Internet access

Time
At least 1 day. If you need to get better knowledge of the area, 
it is worth considering spending more time at it.
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Process
		

preparation:
The person conducting the activity prepares maps and a set of questions. Clear 
maps have to be prepared so that the groups can mark locations on them  
and recognise landmarks. The form and size of maps is decided by the person leading  
the activity (they can be e.g. Google Maps printed out from the Internet  
or tourist maps).

If the person conducting the activity has access to a computer and a projector, 
they can present the questions on a screen. If not, the set of questions can be  
put down on a big sheet of paper and hung up in a visible place in the room.

Some examples of questions may include:

Where do I live?
Where do I relax?
Where do I walk my dog?
Which streets/paths do I keep away from?
Where do I like to spend evenings with my friends?
If I were to spend an afternoon with my grandpa/grandma/grandchild, which 
place would I plan on visiting?
Which places are gone now, though still present in memory?*

The questions should tackle daily experiences and activities. The questions 
shouldn’t be too general, e.g. which places do I like? Which places don’t I like? 
Where do I go most often? - so that participants would relate to specific moments 
of their day while looking for new traces and making the route.

* Eg: in my home town there is a White bridge which is a meadow that used to be near  
a small bridge. The bridge is long gone but the name is still alive among  
the people.

Conducting the activity:  
Step 1. Divide participants into teams.

The facilitator divides the group into teams. The number of teams depends  
on the number of participants and the time you have. The mapping process 
serves the purpose of integration and sharing daily experiences so it’s important 
that each team has at least 3 members. 

The person leading the activity can divide the participants according to age - each  
age group makes a map of its own - but it may be difficult for a smaller number  
of participants. It is also possible to create intergenerational teams.

Once the teams are formed, the facilitator should present the goal of the meeting  
as well as the area to explore (which area will be explored, in detail). Participants 
define common rules: what places do we look for, what should be the main theme 
of the stroll etc.. The facilitator may (but doesn’t have to) suggest a common  
topic for the strolls, e.g. “A stroll across greeneries” or “A stroll along the district’s 
latest history”. 
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The facilitator gives each team a map of the area in question (estate, district, 
small town, village). Larger areas can be divided into subareas and assigned  
to different stroll support groups. The facilitator defines the timeframe in which 
the groups have to accomplish their task. All participants can use adhesive notes, 
pens, felt pens and sheets of A4 paper.

Step 2. Preparing subjective stroll routes

The facilitator invites the teams to prepare subjective strolling routes. Team 
members should answer questions about the area prepared by the facilitator.

Then the facilitator invites the participants to identify and describe the places 
through their own experience: why do/don’t I like this place? does it bring good 
or bad associations? is there a story connected with this place? Team members 
write down the stories and define the final shape of the strolls - they can be 
topical, sentimental etc. The teams present the routes on maps. 

Step 3. Conducting subjective strolls

All stories about the identified places should be archived: recorded in audio/
video or put down in writing. The facilitator invites the groups to present the routes 
of their strolls. 

If the area isn’t too big and if there is time, it is possible to take the strolls and visit  
all the places along the routes. Then the facilitator should spend some time preparing  
a plan of the strolls. Teams would act as guides on their strolls, they divide stories 
to tell between members, they compare memories. 

If there is less time, each group can only take one stroll - along their own route.  
In this case photographic documentation has to be prepared which can be later 
used to present the route to other participants.

In case of bigger areas or limited mobility of participants, the route can be 
presented in the form of a talk: by presenting the map and photos or using 
an online app (e.g. Google Earth), telling stories about places. In this case  
the facilitator should plan some time to explain how to use the tools of choice.

The facilitator invites participants to share experiences and identify crossing  
points and spots of conflict. This part is aimed at the best possible recognition  
of a location and an attempt of beginning dialogue among the participants about 
public space and memory.

If the group goes out it is also good to look out for barriers and difficulties  
experienced by public space users represented in the group.

AUTHOR’s COMMENT:

DON’T: If you decide to take the strolls you 
have to take under consideration any mobility 
problems of the participants and the amount 
of time you have. Participants can use Google 
Maps to assess the time needed to complete 
the strolls.
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Step 4. Shared map

After taking the stroll (in reality or in the virtual world) the facilitator summarises 
all suggestions. It is good to mention places that were selected by more 
than one group. Then teams select common places - those seen positively  
and negatively. The final route of a common stroll created by all participants  
in the course of discussion and compromise and with regard to the common 
theme may be drawn on tracing paper placed over the map of the area  
in question (or drawn directly on the map). Participants use coloured felt pens  
to mark selected locations - that way participants create an alternative version  
of the map without destroying its initial shape. The map and the tracing paper can 
be placed in a visible spot.

Wrap up:
The facilitator invites the participants to share their thoughts about the task. 

What did they learn about other participants and their needs related to public 
space? 
Did they get to know new places in their neighbourhood? 
Would they like to revive a forgotten place or change it? 
Did they manage to identify the source of conflict in spots of conflict? 

You might even aim at finding solutions to problems and showing the real power 
of dialogue - it may suffice to place a rubbish bin, a bench or to talk about how 
much the sound of a ball hitting a wall disturbs inhabitants. 

Summarising the whole exercise and gathering opinions/observations from 
participants, including those about the execution of the exercise: what was working 
in intergenerational teams like? Did they learn anything from one another? etc.

Continuation:
All stories about identified places should be archived: recorded in audio/
video or put down in writing. The recordings, routes and maps can be 
used for educational and promotional purposes. E.g. the common map 
may become a subjective guide of the estate/district etc. and recorded 
stories (remember to acquire the authors’ consent) can be presented  
on a website and become its background.

Glossary
crossing points – places in public spaces where the paths of different groups of 
users naturally cross e.g. park, shop, town square etc.

spots of conflict - places in the public space that may be friendly for one or more 
groups of users, but the way they are used by a specific group causes opposition 
from other users, e.g.. a backyard where kids play ball in the afternoons; a bench 
used by the youth in the evenings under the windows of others; entrance to  
a restricted parking lot where the security sees the sound of the car horn  
as a signal to open the gate etc.

Method submitted by: 
Kinga Rabińska
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